In essence,   the issue becomes one of whether NCES    data collection is seen as
the   collection  of information relevant to our formal school structure  or as  the
collection of information on the knowledge   (education)  of  our citizens.     In the
final analysis,   do we seek data  on schooling and credentials   (diplomas,  degrees,
etc.)  alone  or on the overall skills and knowledge  of  our people?

The above  is not meant to eliminate the critical  focus  on measuring what our
schools are accomplishing.     To the contrary,   I would agree  that it  is most
difficult  to judge  the impact of  schooling unless we have  a baseline of
informatioa relative to non-school impacts.     What is   the value added by our
schools?

To make an extreme case,   does a young  child know how  to read because of Sesame
Street,   parental tutoring,  or the local school?    Or,   is it because of all three?
At the  other end of  the scale,  does a   17-year  old know how to make  change and
compute sales  tax because  of school or on-the-job training or both?

An argument can also be made that  it is a mistake  to adhere  too closely to the
line  that separates  secondary education from post-secondary.     For example,   is
there a  real distinction between  learning in certain  high school programs  and in
community  colleges?    How many colleges pour resources into remedial programs?
The point here  is   that we  need to address  issues  of articulation between
elementary and secondary,   and between secondary and post-secondary.     Simply
because  of  the  way NCES is  organized,   we  should not lose  these  issues.     A
radical  suggestion:     Perhaps NCES should  consider a reorganization along lines
that would cluster together resource issues   in one division,   output  issues  in
another,   and process issues in a third so that there  can be  continuity in these
areas.     Under this proposal,   the distinction between  the elementary and
secondary division on the  one hand and  the post-secondary division on the other
would be  eliminated.

A  final  thought:     Although it is  important  that NCES  efforts  emphasize  the
long-terra  collection, of significant data on  important non-trendy issues,   it is
perhaps   equally  important  that NCES also have   the ability  to  collect  information
on  issues  of  current  importance,   e.g.,   school  violence.     Although only one paper
mentioned this  issue,   it has become perhaps   the most  important political  issue
in  education.     To my knowledge,   the last real  data  collection effort of any
magnitude on this  subject was  done nearly  10 years  ago.     Yet,   there  is  abundant
evidence that this  is one of the most important issues  to parents,   to
communities,   and to many,  many students.     NCES  should not ignore the  issue,
and  it cannot be addressed simply  through a fast response  survey.     We need,  at
the  very least,   trend data  and incident data,

The NCES redesign project is both ambitious and encouraging.     Soliciting input
from large  numbers  of individuals and associations has been a courageous,   even
heroic,   undertaking.     I am very pleased to have been asked to play a small part
in the  effort.
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